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The study systematically reviewed the related literatures 
on the social phenomenon (girl child) in relation to the 
cultural practices as a hindrance to her attainment of the 
minimum level of certificate that will emancipated her 
from all kinds of exploitation in the society. The 
conceptualisation of the term girl child and the meaning 
of education were relatively discussed. However, 
constraints on attainment of the girl child education, 
which includes; Sexual violence and sexually transmitted 
diseases, traditional preferences for boys as successors, 
economic crisis in most of the rural areas in the north and 
early marriage were critically reviewed. The possible 
ways to improve the enrolment and retention to the 
graduating levels were critically highlighted which 
includes to strengthening the capacity of the ministry of 
education at all levels, to promote community 
participation in school management and regular 
awareness programmes should be organized  were 
forwarded. Conclusively, to achieve maximum 
enrolment of girl child in schools to the completion level, 
it requires all the stakeholders to be involved in 
designing and implementation of any educational policy 
in the country, most especially that would affect the 
population concerned ( girl child) negatively. 
Keywords: Girl-Child, Education, Cultural 
Practice 
Introduction  
There is a growing body of literatures that 
recognised the significance of girl child education 
to the development of society. It is obvious that the 
progress of girl child education is extremely low in 
the northern part compare to the Southern part of 
the country, Nigeria (Sushila Nile, 2010). This was 
attributed to the fact that western education was 
brought by Christian missionaries and was not in 
accordance with the Islamic religion is practicing 
the North. Therefore, western education in the 
north then was strongly resisted, with the believed 
that their target was to convert people to 
Christianity (Fafunwa, 1974). The western school 
for the girls in the north was opened in 1929, seven 
years when boy’s school was opened, which was 
Centre in Katsina, in the Emir’s palace 
(Limoncelle, Mary, Pittin 1990, E.J. R. Hussey, 
Director of Education, Kaduna, 1929).  
Thus, gradually they northern realized the 
benefits of western education in the area, before 
and after independence by launching of several 
educational policies, among which are the 
Universal Primary Education (UPE) and Universal 
Basic Education programmes in 1976 and 1999 
respectively (Niles, 2010). 
However, the culture of people as their 
complete way of their lives is likely to influence 
their attitude toward a new phenomenon in their 
society. Despite rapid changes in the post-
independent Nigeria in the sphere of education, 
there was a lingering and fear that education would 
expose their children to Christian influences 
(Csapo, 1981). The parents in the north were not 
comfortable with the western education as it 
contradicts their way of life, most especially their 
faith (Sulaiman, 1978). Many attempts were made 
by the traditional leaders then, to in trying to show 
parents the demerit of neglecting to educate a 
significant proportion of the population in the 
north. Malam Aminu Kano and Mallam Aliyu Dan 
Yari were some of the few early educated 
northerners, wrote about the education of female 
child-stressing its necessity and importance as 1937 
(Niles, 1989). 
Meanwhile, in the 1970s the introduction 
of Universal Primary Education (UPE) and 
Universal Basic Education programmes in 1976 
and 1999 respectively (Sushila Nile, 2010) as a 
method introduced where girls and boys were 
encouraged for educating the populace as a great 
opportunity. The curriculums were geared towards 
the reflection of societal norms and values in 
relation to girls and women, like home 
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management like rearing of children, sewing and 
the like. The aimed was to give a girl better 
opportunity to compete with the boys on an equal 
footing where culturally women subjects are the 
concern (Williams, 2001). 
According to UNICEF, (2007) statistics 
indicate globally that many girl children are not 
enrolled in schools and the out of school figure of 
children is estimated at 121 million, 65 million are 
the girl with over 80 percent of these girls are 
Nigerians in sub-Sahara Africa. 
Therefore, in Northern Nigeria, the gap 
between boys and girls in terms of enrolment and 
retention remains in school ranges 1 girl to 2 boys 
or 1 to 3 in some northern states (Beijing, China - 
September 1995 Action for Equality, Development 
and Peace). Thus, based on the report shows that 
“Forty per cent of Nigerian children aged 6-11 do 
not attend any primary school with the Northern 
region recording the lowest school attendance rate 
in the country, particularly for girls. Despite a 
significant increase in net enrolment rates in recent 
years, it is estimated that about 4.7 million children 
of primary school age are still not in school” 
(UNICEF, 2007). 
According to the United Nations Children 
Fund (UNICEF & UNESCO, 2007) “Nigeria 
children, especially girls, in northern Nigeria make 
up the larger chunk of the 40 per cent of those that 
do not attend primary schools. The website also 
listed under-age marriage as a factor for not 
attending or dropping out of school”. That  “Forty 
per cent of Nigerian children aged 6-11 do not 
attend any primary school with the Northern region 
recording the lowest school attendance rate in the 
country, particularly for girls. Despite a significant 
increase in net enrolment rates in recent years, it is 
estimated that about 4.7 million children of primary 
school age are still not in school”. 
In addition, “another challenge in Nigeria 
is the issue of girls’ education. In the North 
particularly, the gender gap remains wide and the 
proportion of girls to boys in school ranges from 
one girl to two boys to one to three in some states”. 
Thus, “According to current data, 30 per cent of 
pupils drop out of primary school and only 54 per 
cent transit to Junior Secondary Schools. Reasons 
for this low completion rate include child labour, 
economic hardship and early marriage for girls” 
(UNICEF, 2017). 
Conceptualisation  
Girl Child  
A variety of definitions of the term girl child have 
been suggested and many scholars in the context of 
education described girl child differently. As a 
female below the age of 14 years, National Child 
Welfare Policy (1989) as cited in  Etumabo, 
(2016). While, (Offorma, 2009) as a “biological 
female offspring from birth to eighteen (18) years 
of age. This period is made up of infancy, 
childhood, early and late adolescence stage of 
development. The girl-child is seen as a young 
female person, who would eventually grow into 
women and marry. She is conditional to look after 
the young ones the home and kitchen” (Etumabo, 
2016) and (Atama, 2012). 
In addition, the concept of a girl child 
consists of areas of gender equality, health 
education for the girl, good governance, its 
connection to the poverty and fundamentally, 
access to education, which are major components 
in averting crime against girl child or women in 
society (Etumabo, 2016). Girl-child education as a 
catch-all phenomenon for a complexity of concern 
and debates in the field of academics at all levels of 
education, Non-Governmental Organizations, 
industries and even individuals (Mertus, 2005). 
Therefore, girl child should be treated 
equally with her opposite sex counterpart, most 
especially in the process of acquiring knowledge, 
skill, and attitudes which are geared towards 
societal development; educationally, politically, 
socially and economically. Thus, all negative 
perception in the minds of parents, most especially 
in rural areas should be emancipated from the 
dogmatic believes towards girl child education.  
The term Education 
Education as a form of knowledge, values, skills, 
habit and benefits of a group of people that are 
transfer from society to another and one generation 
to the next generation through discussion, 
storytelling, teaching training or research (Schultze 
& Avital, 2011) it is equally described as the most 
significant aspect of human and societal 
development, and a strong weapon for a successful 
living, most especially girl child education 
(Obinaju, 2014). However, members of society are 
functional only when education is acquired and 
through the process of education, young realize 
their potentials, acquire knowledge and skills. It is 
channels of transmitting, preserving and improving 
the culture of a given society (Ocho LO, 2005). 
Education serves as a process of acquiring 
useful information to an individual and to help him 
develop specially, physically emotionally, 
politically, spiritually and economically (Atama, 
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2012). It is also a process through which a person 
can acquire an adequate knowledge, attitudes, skill, 
values and norms to be able to function appropriate 
and optimally as a member of a given society 
(Ocho, 2005). Therefore, Shaw, (1937) classified 
education into four segments: the “power to do, the 
power to know, the power to think and the power to 
feel. To crown it all, education is a vehicle for 
social mobility. If education, however, is to be 
afforded by series of experiences, these experiences 
must be organized in some way to contribute to 
development”. 
Furthermore, girl child education is a 
tactical process of producing wonderful women 
that would contribute positively to the development 
of society, and it would motivate her to be aware of 
herself and her immediate family (Atama, 2012). 
As defined by Afebendeugne in Etumbo (2016) 
“women education as the education that would 
make a woman become aware of herself and her 
capacity to exploit her environment, and involves 
training in literacy and vocational skills to enable 
her to become functional in the society. When 
maternal care is adequately provided for the girl-
child the aims and objectives of education will be 
achieved”. 
Constraints on Attainment of Gild-Child 
Education in Northern Nigeria 
Sexual violence and sexually transmitted diseases 
is one of the issues that discourage some parents in 
to take their daughters to school. Gild child is more 
vulnerable terms of consequences of unprotected 
and premature sexual harassment than boys. Most 
of the parents in northern Nigeria, especially in 
rural areas are not comfortable in sending their 
daughter to school due to the fear of sexual 
violence and even kidnapping (Etumbo, 2016). 
Thus, the constitution of Nigeria has not made any 
provision to protect the girls against sexual 
harassment most especially as students, rather the 
province of access to education is universal. 
However, Traditional preferences for boys 
as successors and this mentality promotes sending 
boys to school to the completion level rather than 
gild child (Ademola, Ogundipe, & Babatunde, 
2014) and (Stella, 2001). This attitudes of the 
people resulted in the insufficiency of an 
educational system to limit the number of students 
that can be admitted to schools and also to give 
consideration to boy’s education. This attitudes 
equally denies the girl child access to education 
and is a direct consequence on women low status 
which is made inferior to that of men. Thus, the 
main reason behind this is that boys are the once 
that the tradition believes to have money to that to 
take care of their parents in the society (Hartmann, 
2018). 
In addition, early marriage is also 
responsible for denying girl child an opportunity to 
get required education, most especially in the rural 
areas. A lot of girl child drop out from school due 
to marriage and it prevents girl child from 
completing their primary or secondary schools in 
northern Nigeria (Croll, 2006). In addition, a father 
has a religious and traditional authority to marry 
his daughter to a man he satisfy with his religion 
and behavior, in accordance to the provisions of the 
religion Islam (Csapomparative, 1981). This, by 
implication would distract the completion a girl 
child education, most especially if the husband 
home is different from hers, unconditionally. 
Though, the notion that when a girl attend to a 
certain level of education would not marry on time 
or she will not respect the husband or disobedience 
to her parents remains in some rural areas in the 
north. 
Furthermore, economic crisis in most of 
the rural areas in the north contributed immensely 
to the high dropout rate of students, mostly girl 
child students. According to almost 70 percent of 
Nigerians are below the poverty line (NIGERIA, 
2011). This is because of the families cannot afford 
to sponsor their children’s education because of 
poverty (Stella, 2001). According to UNICEF, 
(2011) reported that “Poverty is one of the key 
factors contributing to the high number of out of 
school children in Nigeria. Although basic 
education is said to be free and compulsory, there 
are some hidden costs that parents are required to 
meet. These include purchase of school uniform, 
transport costs, and in some cases, purchase of 
learning materials. Meeting these costs is a 
challenge for some parents, especially those from 
the lowest wealth quintiles, thereby making it 
difficult for children from these households to enrol 
and stay in school. Parents also consider the quality 
of education, and if it is perceived to be low, they 
may decide that it is not worth it to get their 
children or ward enrolled. In some cases, the 
elimination of official fees has led to deterioration 
in quality as the enrolment surged, increasing class 
sizes and straining the school infrastructure and 
quality of teaching and learning. Thus, abolition of 
school fees as a stand-alone strategy is often not 
successful in improving access and retention of 
children in school, and ought to be supported by 
other interventions including among others 
increased supply of teachers, classrooms, and 
learning materials”.  
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Scepticism regarding the positive benefits 
of and outcomes from giving a girl child western 
education (UNICEF, 2011) is another serious issue 
to consider. Most of the parents consider girl child 
education as a waste of time, rather she should 
spent time at home for domestic chores, or care of 
younger siblings, (Saryal et al., 2004) by helping 
the family in a domestic work or to contribute to 
the family income eg hawking in case of rural areas 
in the north. Also whenever new born baby arrived 
it is the same girl would be ask to take care of it or 
a member of the family falls sick, she is the one to 
stay to him or her (Kwesiga, 2002). 
Meanwhile, these attributed to the fact that 
despite government have declared primary as free, 
but there are some hidden expenses that parents 
spent money, like Uniform, text books, transport 
money, extra tutorials fee, registration and 
admission fee and other countless items on. 
Ways to Improve Enrolment and Retention of 
Girl Child in Schools in Northern Nigeria 
Most liable way to improve the enrolment of girl 
child in schools is to strengthening the capacity of 
the ministry of education at all levels. Nigeria is a 
democratic society where the yearning and 
aspiration of the majority citizens should be 
recognized. The political leaders may consider 
education as more desirable for the citizens, but the 
problem is how to transform their aspirations into 
action. Therefore, political will is the only possible 
way to achieve the desired objective, to provide 
quality education to the entire citizens 
(Scapomparative 1981). Thus, these can be done by 
building more schools, making the school free and 
compulsory education, train the teacher required, 
should be built in rural areas and strategic for 
enforcing laws and order in the society. 
Meanwhile, regular awareness 
programmes should be organized in order to show 
that educated woman contributes immensely to her 
immediate family’s welfare and society at large 
than the woman without an education. This will 
bridge a wide gap between boys and girls. Most 
especially in our contemporary societies where 
women are encouraged to participate in politics and 
equally to compete actively at all levels of 
educational institutions for academic positions. 
Thus, an educated woman has more possibility to 
have economic power rather than deprives her the 
means of a livelihood (Stella B. 2001) and not to 
rely on her husband for survival.  
To promote community participation in 
school management. All the stakeholders in 
education where government officials, industries, 
non-governmental organisations, parents and 
community leaders that have document related to 
education, most especially girl child education 
should put hands together in order to sustain, 
energies and initiate the numerous strategies that 
will improve the status of marginalized female 
population in society (Stella B. 2001).  
Otherwise, most of the parents do not put 
more pressure on the schools in order to offer 
desirable or suitable facilities or learning 
experiences for their daughters and the school's 
administrations does not make any pressing efforts 
to encourage or force the parents to send their girl 
child to go to school (Stromquist 1989). Thus, the 
government has the power to make critical and 
effective policies toward making sure that both the 
parents and the teacher complied. Any person fails 
to comply with the set rules and regulation should 
be punished accordingly and it will serve as a 
lesson to other parents in the society. 
Conclusion 
Girl child education is crucial to the development 
of any country on earth, Nigeria is inclusive. 
Education is a fundamental right of every girl child 
as a citizen in Nigeria, which serves as a key to 
qualify her responsible citizen in the society, which 
she can help herself, her family and the entire 
members of the society, like her counterpart boys. 
Therefore, to achieve maximum enrolment of girl 
child in schools to the completion level, it requires 
all the stakeholders to be involved in designing and 
implementation of any educational policy in the 
country, most especially that would affect the 
population concerned ( girl child) negatively. 
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